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ABSTRACT
Pachniak, Teresa Jeanette. Social Emotional Learning and its Development through Dance:
Comparing the Opinions of Dance Educators and Non-Dance Educators. Unpublished
Master of Arts thesis, University of Northern Colorado, 2022.

The purpose of this thesis was to identify connections between what is learned in a dance
classroom within public schools and the five components of a Social Emotional Learning
Curriculum: self-awareness, self-management, social awareness, relationship skills, and
responsible decision-making. The research was designed to answer the following questions:
Q1

Are the five components of SEL demonstrated regularly by dance students in
compared to non-dance students?

Q2

Can SEL be taught using a dance curriculum of movement exploration and dance
scholarship?

The researcher hoped to accomplish this goal by comparing the opinions of dance teachers and
those of non-dance teachers, regarding whether dance students seem to develop SEL skills and
perform in these areas more frequently than other student populations. Eighteen dance educators
and eight non-dance educators were anonymously surveyed. Participants responded favorably,
observing dance students demonstrate behaviors associated with Social Emotional Learning
more frequently than their non-dancing peers. The results indicate dance education may play a
positive role in the Social Emotional Learning of public-school students.
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CHAPTER I
INTRODUCTION
Goal of Thesis
Dismantled communities, growing unrest, and a divisive political climate have been
weighing on the scholars of education. Past students, now circling in an adulthood of capitalism,
misinformation, and irritation, are without the coping skills needed to function at their best. How
can educators promote civility and citizenship? How can teachers teach empathy, kindness, and
respect? What role should public schools play in the “raising” of students?
The new millennium brought a heavier focus on academic rigor, consistent introduction
of new learning programs, micro and macro data collection, and as a result educators are
recognizing the difficult balance of academic growth and success, and teaching “soft skills” such
as making decisions, developing a sense of empathy, and becoming more self-aware to name a
few. With the rote method and lecture-based style of teaching still the primary methods of
instruction, especially in Title I schools where the most challenging learners are commonly met
with new teachers and in over-crowded classrooms, developing lifelong learners and deep
thinkers is increasingly problematic. (Carl 30).
Thus, there is a need for additional programs and educational modalities. One way to
spread this information is through professional development delivered to teachers outside their
classrooms, including new and different ideas and strategies for implementing curriculum
(Kennedy, Mary 947). As a result, educators grapple with presenting material using various
pedagogical approaches. For example, some of these approaches include Project Based Learning,
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Culturally Relevant Teaching, Spectrum of Styles, and other student-centered learning methods
which are transforming education by redistributing the power over learning from the teacher to
the student. This transition questions what is being taught and how the information learned is
applicable to the students’ lives.
The life of public-school teachers has been produced by the same societal climate for
which educators are attempting to plan. Proper consideration of social and emotional learning
targets in schools have “…shown links between social and emotional competencies assessed in
childhood and health, education, and well-being later in life” (Durlak, et al. 1157). There is an
urgent and dire need for public-school districts to implement Social Emotional Learning (SEL)
programs into academic content and curricula to help with some of the societal issues.
The SEL framework is divided into five components: self-awareness, self-management,
social awareness, relationship skills, and responsible decision making. Each component
contributes to personal and societal responsibilities in the following ways.


Self-awareness involves how humans identify their values, move through their
emotions, and reflect on their emotional strengths and limitations. This component
considers personal identity, understanding personal biases, and critical analysis.



Self-management involves how humans plan and follow through with intentions. This
teaches resilience, processing of emotions, and appropriate social modesty .



Relationship skills include collaboratively reaching answers, solving problems, and
supporting healthy relationships. Humans share at the micro and macro levels, both in
small communities and at the global level in which leadership and civic engagement
are honed.
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Responsible decision-making involves strategizing, solving problems, and making
choices that are considered a success for the community. Using ethical standards to
analyze, define, solve, and reflect is central to deciding responsibly. (Jagers, et al.
167)

Each of the five competencies is explored as a correlated connection within SEL. All
components are integral to the development of the whole child, and to the future adults they will
become. The efficacy of SEL programs globally has “…prompted practitioners, researchers, and
policymakers to advocate for the adoption of such programs for pre-K – 12 students in school
and out of school settings” (Jagers, et al. 162). Until SEL is explicitly integrated into traditional
academics, programing fidelity will falter, jeopardizing the intention of the program. Aside from
traditional academic disciplines of math, science, and reading, SEL goals can be implicitly taught
through the arts, and more specifically, through dance.
Public school dance educators already teach the artistry of dance, history, and techniques
of concert dance, understanding of anatomy and alignment, and offer the creativity of
discovering movement and creating dance. The freedom one experiences in a dance studio,
which lacks desks and chairs, is unlike a traditional classroom. The dance classroom/ studio
space has limitless potential because it is designed for movement and can serve as relief for
students who spend copious amounts of time sitting in chairs, with their eyes focused on
computers, projections, books, and paper. Dance offers students multi-sensory learning. Students
in a dance studio feel the floor and their working bodies, hear the music and their breath, and see
their peers moving and learning. Multi-sensory learning provides students with intentional
experiences and several pathways to connect to the material.
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Dance can also be taught in a way that appeals to students with different learning styles.
Movement, which is learned by watching, will appeal to the visual learner who prefers material
to be presented through images, color, and design. Auditory learners will respond to music, singspeaking, and rhyming for understanding syncopated and rhythmically complex movement.
Students may prefer working in collaboration with others to best comprehend a lesson. “To make
sure you are reaching all the students in your class, it is best to teach to all the learning styles
during a single lesson when possible” (Minton 4).
“The arts can provide integrative learning across cognitive, emotional, esthetic, and
physical domains and do so in embodied and embedded ways. It is precisely this interactive,
creative, and experiential learning that is suited for Social Emotional Learning (SEL)” (Eddy et
al. 193). Benefits of arts education align with the components of SEL. Using the body to create
art initiated by various types of stimulation or inspiration provides an opportunity to synthesize
information. Cognitively transferring concepts positively increases students’ natural ability to
communicate.
For the above reasons, connecting with SEL in dance classes could make an important
contribution to education since dance and experiences are explicitly connected, but the outcome
depends on the focus of said experiences. This approach provides experiential learning and
“…places students at the center of the learning process” (Dinesh 83). Through specially designed
tasks, dancers can discover personal meaning, engage with history, manipulate gravity, subdivide time, and become more civilly connected.
The embodied experiences that reframe SEL and dance concepts require a space
supportive of that mission. Students who feel safe and respected in their learning are more
confident and ready to make choices about their learning and express themselves genuinely and
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appropriately. This safe space is needed for students who have many different challenges such as
childhood trauma, lack of stability or resources, and a failure to culturally assimilate.
Purpose of Study
The purpose of this thesis was to identify connections between what is learned in a dance
classroom within public schools and the five components of a Social Emotional Learning
Curriculum: self-awareness, self-management, social awareness, relationship skills, and
responsible decision-making. The research was designed to answer the following questions:
Q1

Are the five components of SEL demonstrated regularly by dance students in
compared to non-dance students?

Q2

Can SEL be taught using a dance curriculum of movement exploration and dance
scholarship?

The researcher hopes to accomplish this goal by comparing the opinions of dance teachers, and
those of non-dance teachers, regarding whether dance students seem to develop SEL skills and
perform in these areas more frequently than other student populations.
Dance education is more prominent in colleges and universities, rather than in Prekindergarten to 12th grade public schools, where the elective priority traditionally goes to music
and visual arts. Thus, dance requires a unique selling proposition for its inclusion in the publicschool community. SEL components are tangible, data driven and provide dance educators with
artifacts and learning that administrators, community stakeholders, and policymakers can
understand.
Educating the whole student is an excellent marketing technique. However, due to the
antiquated function of public education and financial interests in testing, students can matriculate
without gaining essential life skills (Kennedy, Mike 2016). What if dance education could
provide valuable services that are unachievable in traditional academics? What if all public-
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school children were enrolled in creative movement in elementary and could control their bodies
with more intention? What if secondary students could recognize the contribution dance could
make to their community and an understanding of current events? In her article, “Transforming a
Low-Performing Urban School Through Dance,” Shelese Douglas wrote:
In a low-performing school that has students with many challenges, when arts disciplines
are present, they often bear the weight of providing the few opportunities for students to
develop their human capacities with the structure of a school day. Traditional
instructional practices and methodologies in academically challenged schools leave little
space for personal expression and reflection, creative thinking, and social-emotional
development. Classes in music, dance, visual arts, and theater can be rare in these
schools, as administrators deem the classes to be peripheral or secondary to increased
learning time in math and English language arts. Administrators tend to believe that
increasing time on “academic” classes will increase student performance. (14)
The premise that dance can foster interpersonal communication can be easily
demonstrated by analyzing the typical dance curriculum. “Dance artists are not strangers to
collaboration, and it could be argued that the talent to collaborate, whether it is with other artists
or experts outside of the arts, is critical to a successful career” (Schupp 153). In dance studios,
SEL happens as a by-product of technical training and artistry. For example, students might be
tasked with improvising movement while a partner imitates their movements to encourage selfawareness and relationship skills (Pereira, Marques-Pinto 39). Students rehearsing learned
choreography are required to maintain their spatial proximity and their timing to best support the
success of their peers, who are focused on the same goals. If explicitly taught, the five
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components of SEL are the framework, and dances are the by-product. Can SEL be taught using
a dance curriculum of movement exploration and dance scholarship?
Significance of Study
The significance of this study is to show public-school dance classes’ effect on students’
social emotional learning according to the five components of SEL, self-awareness, selfmanagement, social awareness, relationship skills, and decision making. These skills are already
promoted within public schools as an addendum to traditional academics, such as math, science,
and English language arts. Many of those educational opportunities lack student autonomy in
areas of SEL. For example, students commonly have assigned seats, curriculum lacks cultural
relevance, and/ or has zero application to life outside the school institution. Dance education
offers learning in movement, cooperation, as dancers learn to move together, personal
expression, and an understanding of historical and contemporary applications.
Movement is not always planned into class lessons but "… it is such a natural part of
human life” (Cools et al. 154). However, movement is essential to dance class. Preschool
children develop movement skills through play and discovery. Elementary children should be
further developing these gross motor skills by traveling, using locomotor movements. Secondary
students should be honing additional fine motor skills by developing smaller muscle groups, such
as the hands and feet. Through movement, school-aged children learn problem-solving, how to
follow directions, imitation, and their bodies’ personal boundaries (Furmanek 81). “Body
connectivity, or sense of coordination and connection between body parts, is developed as our
bodies grow from infancy into adulthood” (84). According to brain-based learning specialist,
Eric Jenson, movement is essential for improved cognition in students ages 4-12 (81).
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When students organize their movements in a group, collaborative work is incorporated.
The process of learning, creating, and performing dance often requires collaboration between its
participants. “In other words, it could be argued that collaborative skills are implicitly addressed
through dance education” (Schupp 152). Dance students practice collaboration when performing
movements synchronously, a noted shared goal of the group. Collaboration is present when
students learn to both take up and share space in the studio. Tactile movement and shared weight
between partnering requires physical empathy and, many times silent, communication. Dancers
consistently negotiate their choices to best fit the class and any choreographic or movement
challenges. “Additionally, researchers at the Massachusetts Institute of Technology (MIT) found
that there is a measurable collective intelligence that exists for people who work together, and
that groups with a higher level of social sensitivity are more collectively intelligent (Woolley et
al. 2010). It is clear that as a society, we value our collective knowledge and the potential of
what might come through working together” (Schrupp 153). This “conversational fluency”
between dancers’ bodies, ideas, and choices provides extra practice in the components of Social
Emotional Learning (Schrupp 155).
Through the course of practicing, dance connects each dance student with an opportunity
for self-expression. Creative expression in movement is offered through choreography,
improvisation, and performance. Self-awareness of how dancers’ actions affect others and how
they form emotional bonds with classmates through interaction and responding to individual and
collective expression (Eddy et al. 193). This development of involvement, autonomy, and
problem-solving affirms the positive outcomes of dance education. “It is precisely this
interactive, creative, and experiential learning that is suited for Social Emotional Learning”
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(Eddy et al. 193). Dancers learn how to express themselves and how that expression affects their
community.
This sensitivity fuses their dancing with all dancers historically, as a participant and
contributor to the artform. “Understanding dance within the context of other arts, society, and
historical setting and times helps you perceive how dance changed from one century to the next”
(Kassing 4). As local communities become more global by way of the internet, this
understanding of dance in a historical context is needed to recognize the cultural realities dance
students bring with them to class. In dancing, students gain a sense of knowing themselves and
sharing their histories.
Reflections on SEL in dance programing provide ample reasoning for dance education in
public schools. “The current emphasis on sedentary learning in school is symptomatic of
dualistic conceptions of mind and body” (Payne and Costas 2). Dance answers the call for
experiential learning, added movement in schools, and an opportunity for differentiation. As
communities, policymakers, and school administration enact So SEL curriculum in schools,
dance educators are equipped with data and evidence to support their roles in education. “The
arts can provide integrative learning across cognitive, emotional, esthetic, and physical domains
and do so in embodied and embedded ways” (Eddy et al. 193). Practice in SEL can provide a
portrait of the student, the community, and society’s future.
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CHAPTER II
LITERATURE REVIEW
Education is the undertaking of learning, obtaining information, understanding processes,
and predicting. Personal habits, self-awareness, and personal growth are gained, and humanity
evolved through actions, emotions, and thought. Learning occurs at every stage of life and has
historically been provided by family. Indigenous and prehistoric skills were learned to better
prepare young humans for their life experiences through storytelling and oral traditions (Gaither
324). Euro-developed societies encouraged apprenticeships within trades and offered study
information on religious content. Education in American colonies was formalized and further
introduced civic curriculum including arithmetic and English grammar (Reisner and Butts 360).
Students had an organized environment for the sole purpose of learning according to age and
developmental stage. Early childhood, primary, and secondary education was common postAmerican revolution and the foundation for universal education. As these institutions formalized,
they were structured to support the needs of the people. They were publicly funded and specific
pedagogies, or practices and methods of teaching, were established (Koopman 238).
The twentieth century presented large changes in the demographic landscape and cultural
viewpoints of public-school stakeholders. The Industrial Revolution of the nineteenth century
created brand new jobs, professions, and new, urban communities. “For example, the governance
and structure concerns of the administrative progressives was on differentiating learners’ abilities
and matching these to the new occupational employment opportunities available” (Thorburn
104).
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Progressive education in the United States, led by John Dewey in the early 1900’s,
focused on problem solving, was skill-based, and experiential with scaffolded levels to
accommodate developmental capability (Thorburn 104). The new century and industrial boom
ushered in a conservative wave focused on “…private consumption, business dominance, the
celebration of scientific management and technology” (Weiler 4).
United States city, Gary, Indiana surrounded the US steel industry with public schools
intended to pique student interest, provide comprehensive physical activity, and time for play,
furthering the exploration of each student. This model met students where they were
academically, without initially considering class and race. Later, school models split, providing
holistic education to the affluent and vocational training for the working class, similar to the
industrial education advocated by Booker T. Washington. This latter group of students was
supposed to find a skill that would promote their economic worth to society (Weiler 7).
Rather than be “the great equalizer,” education was designed to support the status quo
and reveal structural inequalities. “According to [Michael] Katz, these seemingly contradictory
features derived from the very purpose of public schools, which was largely to train different
segments of society for particular roles in life” (Nieto 46 qtd. in Katz). Attempts to close the
achievement gap in students resulted in many theories, including the genetic/cultural inferiority
theory, economic and social reproductive theories, and critical pedagogy. “This brief review of
some of the many theories of school achievement to describe the experiences of students of
diverse backgrounds makes it clear that there is no simple explanation for student success or
failure” (Nieto 51).
Academic learning is the desired achievement and neglects other talents students may
have. The term “whole child” refers to both cognitive and non-cognitive learning that occurs in
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school with objectives of standardized education, holistically, which is synchronous with child
development. “School leaders can and should play an important role in envisioning and realizing
educational goals” (Lee and Lee 858). Child-centered learning practices attempt to reframe
instruction with the child’s interests and developmental needs as the primary aim, targeting the
child’s autonomy, with the teacher aiding instead of issuing and requiring directives (van Loon et
al. 626). “This [aim] is accomplished by empowering students to be responsible, at least in part,
for deciding what needs to be learned and implementing a continuous learning process that can
carry over into other life arenas” (Estes 150). With students at the helm of their learning, weaker
students might struggle, further widening the achievement gap (van Loon et al. 626).
“At the same time, however, working under the constraints of limited resources, complex
power dynamics, and externally imposed accountability processes, public school principals are
often faced with challenges in prioritizing educational goals” (Lee and Lee 858). Public
education contracts out intervention programs, which is an evidence-based model for teaching a
skill efficiently and effectively. Intervention programs are implemented to supplement what is
missing from the “whole child” approach and without fidelity of implementation by individuals
at all levels of the school, efficacy of the intervention data can be inconclusive (Thierry et al. 1).
The diametrical nature of this task poses difficulties when time and money are rare and the
responsibility falls on educators.
Social Emotional Learning
Designed to support the “whole child” approach, Social Emotional Learning (SEL) is a
program dedicated to promoting 21st Century skills, including empathy, understanding, and selfawareness among others. SEL counteracts the authority driven educational model with the
development of strategies useful for interactions within one’s life.
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What It Is
Social Emotional Learning is an intervention framework developed to help public school
stakeholders cultivate social and emotional development, health, and wellness, along with
successful academic achievement in their students.
Specifically, social emotional educational programs enhance the capacities of students
to coordinate emotion, cognition, and behavior so that can effectively and ethically
handle developmentally relevant tasks. In addition, SEL programs establish
environmental settings and resources that encourage students to become knowledgeable,
responsible, and caring individuals who can achieve positive academic, health, and
citizenship outcomes. (Graczyk et al. 4)
SEL focuses on five different components: self-awareness, social awareness, selfmanagement, responsible decision-making, and relationship skills. In the same way students
study English Language Arts to communicate through verbal and written media, with SEL, the
students are studying and practicing communication through body language, management of
aggression, and building personal bonds while understanding this practice contributes to their
self-image. “Students also learn to relate so they can navigate” (Weissberg and Cascarino 10).
Self-image and practice navigating social situations and experiences can apply to relationships
with family and peers, and in the workplace, and community.
SEL frameworks, such as the Collaborative for Academic, Social and Emotional
Learning (CASEL) Guide, assist educators with crafting appropriate and integrated lessons
targeting the five SEL components. These evidence-based components are a likely approach to
strengthen mental stamina, intellectual prowess, and behavior (Lawson et al. 457). “Successful
students develop personal strengths including grit, tenacity, perseverance, and positive academic
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mindsets” (Weissberg and Cascarino 9). For maximum efficacy, programming requires fidelity
of implementation of all public education stakeholders.
Why It Is Needed
SEL is the current universal intervention taking form in public education. Examples of
past universal interventions include drug prevention and obesity prevention. The information age
added a substantial amount of stress. It also provided more research on child development and
what is needed to encourage learning. The potential of education abounds while still struggling
to manage the priorities of its’ stakeholders. The intention of school is still preparing students for
adult economics and civic life (Greenberg et al. 16). Stress management skills are needed for
students to effectively navigate their progression into adulthood. Responsible decision-making
skills are necessary for citizenship, community, and being a contributing member of society. SEL
interventions address these issues.
The public health community is focused on common conditions, such as lowering stress,
preventing high blood pressure, and preventing numerous other medical risks. Universal
intervention educates the public on behaviors designed to prevent such risks. For example,
students who make positive choices for their future have a much higher graduation rate from
high school, and a high school diploma advances the student in the workplace, while higher
education, and educated, prosperous adults are beneficial to society (Greenberg et al. 22). The
SEL intervention is designed to teach the skills to the individual student, who can then apply
these skills in adulthood, creating a community that ideally can prevent a health crisis.
Social Emotional Learning in
Public School
Programs on SEL are being implemented by teachers and social workers in schools
globally. Successful SEL programming indicates a high level of implementation by the school
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community, individual schools, and students alike. Regardless, SEL is the current intervention
program trend in education.
Who Does It
SEL offers several codified curriculums since the program’s inception in the late
twentieth-century and policy makers recommend SEL as a solution to potential conditions
affecting the community. This means public education and its constituents may require
implementation of SEL (Jagers et al. 162). “Principals reported several barriers to putting socialemotional learning strategies into place, including a lack of time, inadequate teacher training, and
a need for further evidence of its link to academic success” (Blad 5). Principals and Headmasters
can monitor the data collected though SEL interventions and model ideals, while educators will
be charged with implementing the curriculum with the highest fidelity possible.
Pushback or Problems
The institution of education is supported by long working hours, administrative
responsibilities, large classroom management issues, maintaining proper records, and teaching.
Educators do much of the above while isolated from peers, lacking in workday breaks, with
subpar paychecks, and exceedingly demanding evaluations (McCarthy 10). The stress involved
in public education pushes storied teachers to find other professions. With inadequate time to
implement traditional academic content, individual teachers will struggle with introducing SEL
content in their classes (Lawson et al. 458). These issues mean the lack in resources and
beneficial professional development will impede the implementation of a SEL curriculum and
potentially hinder a community in achieving a more beneficial and positive lifestyle.
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Dance Education
Dance is an artform involving more than the body, because it is both physical and mental.
Since it uses bodily actions and movement, dancing can happen innately. What is more
captivating than a young child dancing? Children boldly express themselves with their bodies by
using gestures and other movements before other forms of communication develop. Dance
involves “…elements of dance, vocabularies, processes, and technologies to express personal,
group and cultural identities, to convey and interpret artistic ideas, and to strengthen social
interactions” (Cheesman 13). Whether an expression of celebration or the “happy dance,” dance
is happening in all human populations around the globe and has been since the beginning of the
known humanity.
What Are the Goals?
The goals of dance education are to teach the process of learning, performing, creating,
and reacting in the artform of dance. Dance reflects society and has been used as the primary tool
for documenting history. Ancient artifacts on rocks and vases show humans in profile, many
times in movement and grouped in formations (Kassing 20). Historically, dances were performed
as rituals or ceremonies. A chief, shaman, or other leader used dance to tell stories, and
communities danced to express what they did not understand about the world; tribal lore and
rituals were passed on through generations using dance (Kassing 22).
The ancient world (Egypt, Africa, the Mediterranean, the Middle East, the Far East, and
Greece) employed dancers for entertainment, to teach, and for religious ceremonies/spiritual
transitions and transformations (Kassing 36). Dance persisted through the Middle Ages,
embraced by courts of Europe, and was eventually heralded and codified, all because it is
visceral and brings joy to dancers and audience alike. Ferne Yangyeitie Caulker’s article
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“Finding the Ashé In You” writes, “African dance is not just movement for movement’s sake,
but the embodiment of poetry, history, community and transformation” (Nadel and Strauss 22).
Dance accesses more than one of our senses and powerfully captures a single moment,
physically and mentally, in both time and space, and then it changes and is gone in the next
moment. Through dance one can express a movement style or quality, their personality, and
thought processes which are essential to self-awareness and self-advocacy. Dancer and
choreographer, Mikhail Baryshnikov said, “When a body moves, it’s the most revealing thing.
Dance for me a minute, and I’ll tell you who are.” The actions of the body require coordination
between the mind, body, and the space in which the body moves demonstrates a powerful
connection dance utilizes.
Dance became a public-school subject in the middle of the 20 th Century and continued to
grow into a substantial boom in dance programs around the United States. National Standards
were created to better identify competence across the content of dance, better preparing teachers
for assessments and curriculum planning (McCutchen 22). When effectual, dance provides
students with opportunities, strategies, and kinesthetic knowledge.
What Are the Benefits?
The lasting prowess of dance through time confirms the usefulness and prevalence of
dance in education and as an educational tool. “Traditionally, dance was associated with the
performing arts and was not looked on as providing any type of health benefit. Through the
centuries, the healing nature of dance and music were informally recognized for their mind-body
restorative capability to make one “whole” again but was never acknowledged formally until
recently” (Alpert 155). Dance can be lively, allowing the participant to experience joy, all while

18
using the body athletically and in its full range of motion. At the same time, it is possible to
access muscle memory and kinesthetic learning.
Public-school students benefit from the embodied learning of the language of dance
created by using Rudolf Laban’s dance elements. This movement language can be developed to
convey learning in other content areas. “Body movement and thinking with the body allows
students to develop and connect knowledge in many subject areas, but also to their lives, because
the first site of learning was their body” (Richard 9).
Dance improvisation, a technique used for discovery, creation, and/or performance, can
facilitate additional spatial sensitivity, recognition of a dancer’s bodyweight, and provide for
adaptive decision-making. The strategies learned in dance improvisation enable students to
understand their body in relationship to others and the surrounding space, which is beneficial in
learning to dance and knowing how to move through a crowded area (Enghauser 35). “Body
movement is inherent in all life, essential not only for bodily functioning but also for
communicating internal worlds to external worlds” (Acarón 192). Dancers also work socially,
dancing with others and benefiting from building meaningful bonds and repairing social
conflicts.
Connections Between Social
Emotional Learning and
Somatic Practices
Somatic practices have been utilized in dance classes to promote the mind-body
connection and to aid listening to and learning about the body for its improvement when dancing.
“However, the most basic common denominator of these practices is the importance of the firstperson, experiential approach, which emphasizes awareness of sensation, or the act of listening
to the body” (Enghauser 34). Alexander Technique, a somatic practice, attempts to thwart
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“physical culture” by retraining movement habits, intentionally using the body differently to
rekindle and correct inefficient bodily actions (Gelb 18). Irmgard Bartenieff studied Laban’s
Movement Analysis and connected fundamental movement patterns with bodily development,
creating Bartenieff Fundamentals, another somatic process used to replace dysfunctional
neuromuscular patterns and improve mind-body connectivity (Hackney 19). “When the dancing
body is approached from a holistic perspective, which involves experiential inquiry inclusive of
physical awareness, cognitive reflection, and insights from feelings, the dancing is somatic”
(Eddy 119). Anne Green Gilbert researched brain development and movement patterns to
cultivate the Brain Dance, a pattern of movement learning that “…involves a cycle of sensory
input, making connections, and taking action” (Green Gilbert et al. 24). Exercising the brain by
moving the body would prove useful to public-schools wishing to increase and promote growth
in learning achievement data.
SEL interventions’ five components: self-awareness, self-management, social awareness,
relationship skills, and responsible decision making intersect with the goals of somatic practices.
“In recent decades, researchers have begun to study these effects empirically. Meta-analyses
suggest that dance interventions have potential to reduce symptoms of anxiety and depression
and enhance quality of life (QOL). In addition, available data suggest that dance practice
increases trait mindfulness, possibly via enhanced embodied self-awareness” (Laird et al.
101440). Dancing delivers social content through collective movement, emotional content
through storytelling, and learning through embodied practices. Supporting dance education in
public schools returns an enjoyable, play-like quality to learning and advances those who
participate.

20

CHAPTER III
METHODOLOGY
This chapter is an explanation of procedures taken to complete this study. This will
include what type of research was compiled and what tools were used to collect the data.
Information will be presented on who was recruited and who participated in the study. Detailed
processes on how data were analyzed will also be presented.
Research Perspective
The purpose of this thesis is to identify connections between what is learned in a dance
classroom within public schools and the five components of a Social Emotional Learning
Curriculum: self-awareness, self-management, social awareness, relationship skills, and
responsible decision-making. Dance educators and non-dance educators, who worked in schools
that offered dance, were surveyed once comparing the dance student population with their nondance student population in the five components of SEL. Data were collected and analyzed with
the goal of answering the following two questions.
Q1

Are the five components of SEL demonstrated regularly by dance students in
compared to non-dance students?

Q2

Can SEL be taught using a dance curriculum of movement exploration and dance
scholarship?

Qualitative and quantitative instruments were utilized in one survey. Participants were instructed
to rate the consistency of demonstrated student behaviors. For each of the five SEL components,
participants were also directed to comment, providing their opinion on the complexity of student
behavior previously rated.
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Instruments Used to Collect Data
The dance educator and non-dance educator survey was constructed as separate forms on
Qualtrics. The non-validated survey included twenty-seven questions divided and focused on the
five components of SEL. There were four questions on self-awareness, six questions on selfmanagement, four questions on social awareness, four questions on relationship skills, and six
questions on decision-making skills. Questions presented a scale for each behavioral
demonstration, using language such as, very involved, somewhat involved, not involved, or
regularly, sometimes, seldom, never. After each of the SEL components questions regarding
observations on behavioral frequency, the survey included an open-ended question asking for
additional observation and comments.
The dance educator survey and the non-dance educator are identical in format, focus on
topics, and the method in which answers could be submitted. The dance educator survey focused
on the occurrence students demonstrated the five components of SEL and whether
demonstrations intensified as students advanced in the dance program. The non-dance educator
survey asked the participants to compare their students who participate in dance with the rest of
their general population on the five topics of SEL.
The final section of the survey consisted of short answer questioning regarding
demographic information on the student population, how long the dance program has been
implemented, and what percentage of the students participate in the dance program.
Research Procedure and Participants
Research proposal was approved by the Institutional Review Board (IRB) in spring of
2022. Participant recruitment began immediately following the IRB approval. Participation
consent was indicated by selecting “I accept” on the Qualtrics survey preceding the questions.
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Anonymous survey links were sent to public schools who have established dance
programs, requesting participation from the dance educators and non-dance educators.
Anonymous links were also posted on social media education groups and dance education
groups, using various internet platforms. Surveys were active from May through September of
2022.
Participants, who remained anonymous, were asked to provide contextual information on
their schools. The following graphs illustrate varying demographic information. In figure 1 and
figure 2, participants provided what grade levels they taught.
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Figure 1. Grade Levels Taught by Dance Educators
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Figure 2. Grade Levels Taught by Non-Dance Educators

Participants provided the number of students attending their schools (see figure 3 and 4).
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Figure 3. Number of Students Enrolled in School
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Figure 4. Number of Students Enrolled at School

Educators were asked to give information regarding the ethnic populations they served in school.
See figure 5 and figure 6 for details.
0
1

3
African American
Latinx/Hispanic
3
Asian
White

Figure 5. Ethnic Populations Serviced at School as Answered by Dance Educators
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Figure 6. Ethnic Populations Serviced at School as Answered by Non-Dance Educators

Dance education participants were requested to report on how many years the dance
program had been running; however, respondents who complied wrote their dance programs had
been fully sustainable prior to their engagement. Educators not associated with the dance
program were asked a similar question on the longevity of their on-campus dance programs.
Responses ranged from zero to three years of previous dance education. Demographic data is
insufficient as seven surveys were fully complete to twenty-six, which were left incomplete.
Participants were not asked to provide their campus name or location. Dance educators and nondance educators were not required to teach at the same campus to participate.
Data Analysis Procedures
The data collected was printed out organized by the five principles of SEL. Sixteen of the
survey questions were quantitative regarding with answers such as always, sometimes, and
never, were analyzed, comparing the dance educators’ observations with that of the non-dance
educators. Data further ordered by overall percentage of students in dance program, ranked from
largest population to smallest. School population, from largest to smallest, was used to identify
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SEL observation trends. Additional sorting methods of the quantitative data include
disaggregating information by student ethnicities and the length of time the teacher has been at
the school.
Each component of SEL included a qualitative question requesting any observational data
that supports or undermines dance students’ demonstrations of SEL components. Answers to
each open-ended question were reviewed for word themes and patterns. School population,
dance student enrollment, and student ethnicities were also used to analyze open-ended
observations.
To investigate the fidelity of dance instruction, years of service reported by dance
teachers was compared to how many years the dance program existed in the school. Non-dance
educators were requested to provide the number of years the dance program had been in
existence. This information was used to find trends or themes based on years of dance service.
Dance educators and non-dance educators were not required to teach at the same campuses and
data were disaggregated using the aforementioned information independently.
Chapter Summary
In sum, individual surveys consisting of qualitative and qualitative questions were
solicited to dance educators and non-dance educators. Surveys inquired whether a relationship
was observed between students who study dance in school and demonstrations of the five
principles of SEL, relationship skills, self-management, social awareness, self-awareness, and
responsible decision-making, more than non-dance student populations. Participants were
recruited anonymously and were not required to disclose their school’s name or location. Data
were analyzed comparing dance educator responses to non-dance educator responses. Student
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and teacher demographic information was compared to observations of SEL behaviors. Openended questions were analyzed in search of supporting patterns.
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CHAPTER IV
DISCUSSION
The purpose of this thesis is to identify connections between what is learned in a dance
classroom within public schools and the five components of a Social Emotional Learning
Curriculum: self-awareness, self-management, social awareness, relationship skills, and
responsible decision-making. This quantitative and qualitative study was constructed as a survey
and designed to determine whether dance students demonstrated SEL components more
frequently than students not participating in a dance program at their school. This chapter
examines the results of the surveys.
The Five Components of Social
Emotional Learning
Comparative
Analysis
The findings of the five components of SEL are presented in bar graphs displayed at the
end of each of their discussed sections. Answers provided by the dance educators are presented
next to the non-dance educators for reference. The total number of dance educator or non-dance
educator is shown on the left side of each figure.
Self-Management
The SEL component of self-management is the ability to regulate oneself through
managing stress, impulse control, and self-discipline. Dance educators and non-dance educators
were asked to provide their opinion regarding whether dance students demonstrated more
frequently the specific trait of self-awareness. Questions in these sections had educators
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evaluating students’ behaviors such as whether students were generally on task, required
continuous prompting by the teacher, and/or students required conflict intervention or deescalation.
Non-dance educators responded that dance students were consistent with non-dance
students regarding self-management. When prompted to answer whether dance students
interrupted class for on-task question, “sometimes” as the most common answer. When asked
whether dance students interrupted class for an off-task question or disruption, sometimes was
again the most common answer.
Dance educator responses had more variety. When asked to respond to the motivation of
dance students in dance class, observations included students are “self-motivated,” “students
require some prompting,” and “students require full prompts.” From seven responses for this
question, three selected self-motivated, three selected required prompting, and one selected
require full prompting. Dance students were observed by dance teachers to be similarly
disruptive compared to the observations of non-dance teachers. When asked about off-task or ontask disruptions, dance educators most selected “sometimes.”
Dance educators and non-dance educators were asked whether self-management was
more prominently demonstrated by dance students after they became involved in studying dance.
Educators were asked to select either “yes” or “no.” See figure 7 for the results.
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Figure 7. Dancers Demonstrated Self-Management More Frequently Than Non-dancing Peers

Dance educators were asked to reflect on whether studying dance generally improved the
self-management of their students. Two dance educators mentioned the stress and impact of the
COVID-19 pandemic; however, other dance teachers wrote their students effectively managed
their time and energy, understood expectations, and contributed to common class goals. One
non-dance educator commented on dance students’ self-management and its consistency with the
general student population.
Responsible Decision-Making
The next component of SEL to be discussed was responsible decision-making, which
describes the ability to constructively make choices using a realistic evaluation of the risks and
rewards. A question was posed as to whether dance students regularly demonstrated the proper
classroom decorum in comparison to the behaviors of the non-dance student population. The
results revealed that non-dance educators did not observe any substantial difference in the
classroom behaviors of dance students and non-dance students, selecting the answer, “students
require regular reminders.” When asked if dance students needed the bathroom pass more or less
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frequently, both dance educators and non-dance educators answered dance students require the
bathroom pass “less frequently.”
The survey finished with dance educators and non-dance educators being asked whether
responsible decision-making was more notably demonstrated by dance students after they began
studying dance. Educators were asked to select either “yes” or “no.” See figure 8 for the results.
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Figure 8. Dancers Demonstrated Responsible Decision-Making More Frequently Than Nondancing Peers
The participants suggest that dance students demonstrate responsible decision-making,
five “yes” and two selecting “no.” When asked to provide an explanation of their selection, one
dance educator wrote, “They’re learning and practicing that sometimes being decisive means
choosing a starting point, that hesitation can cost us opportunities. Learning it’s okay to change
your mind makes decision making less scary for them.” Another dance teacher explained dancers
seem more urgent to participate post-pandemic. The non-dance educators did not observe dance
students’ responsible decision-making to be any less consistent with the general student
population.
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Social Awareness
Social awareness is described as respecting perspectives, diversity, and cultural norms
while being guided by empathy and community. Surveys catered to non-dance educators asked
questions on whether dance students were more willing to listen to opposing viewpoints while
engaging in class discussions in comparison to non-dance students. Dance teachers were asked to
rate the level at which dance students could use skills of empathy and community to
appropriately emote while dancing. Dance teachers were asked to provide information on the
ability of their dance students to perform with animation and emotion. Dancers “successfully
animate” and “often animate” were equally selected.
Non-dance educators’ responses were equally variant. One participant selected “more
willing,” one selected “occasionally willing,” and one selected “rarely willing” when asked
whether dance students demonstrated listening to an opposing viewpoint. The non-dance
educators were asked to provide their procedure for classroom leadership roles. When asked
whether they assigned classroom leadership roles, three non-dance educators each selecting one
of the following, “rarely assigned,” “sometimes assigned,” and “always assigned.”
Both non-dance educators and dance educators were asked if their students’ ability to
provide appropriate peer feedback had improved. Figure 9 shows zero non-dance educators
observed an improvement in peer feedback by dance students. Dance educators observed more
students who had improved their peer feedback quality, than had not.
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Figure 9. Has the Quality of Peer Feedback Improved Among Dance Students?

This section of the survey asked dance educators and non-dance educators whether social
awareness was more extraordinarily demonstrated by dance students as they studied dance.
Educators were asked to select either “yes” or “no.” See figure 10 for the results.
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Figure 10. Dancers Demonstrated Social Awareness More Frequently Than Non-dancing Peers

Dance students demonstrated social awareness consistently with the general student
population wrote one non-dance educators; however, another wrote, “They [dance students] have
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more experience working with different people and that diversity helps them work better as
members of a team in group work.” One dance educator mentioned that dance students are still
affected by the pandemic, while another explained the dance classroom being a safe space
provided a focus for students to be more self-aware. A different dance educator wrote, “They
[dance students] have started to realize how words can have one intention but be taken another
way or appropriate things to say at appropriate times vs inappropriate times”
Self-Awareness
The component of SEL that encourages self-confidence, accurate self-perception, and
recognition of strength is self-awareness. Qualities that demonstrate self-awareness are positive
collaboration, leadership skills, and meaningful risk. Questions asked of dance educators and
non-dance educators required them to rate the regularity that students display such behavior.
Dance educators were asked to provide the level of involvement with the school
community, outside of the dance program. Six dance educators selected “somewhat involved,”
while one dance educator selected “very involved.” Options to select “not involved” were
available. To measure meaningful risk, dance educators were asked to rate the level of
meaningful performance and surprising leadership demonstrations by dance students. Dance
educators selected “seldom” once of seven responses. Answers “sometimes” and “regularly”
were also selected at a rate of two to one.
Non-dance educators were asked the same questions regarding the dance students
enrolled in their classes. The data provided by non-dance educators regarding the level of
involvement remain very consistent with the dance educators’ responses. Dance students share
personal experiences less in non-dance classes, with two educators selected “occasionally,”
while “frequently” and “somewhat frequently” were each selected by two additional responses.

35
When asked if dance students demonstrated meaningful performance or surprising leadership in
their non-dance classes, two participants selected “regularly,” while “sometimes” and “seldom”
were selected once each. Figure 11 shows the data regarding meaningful performance or
surprising leadership.
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Figure 11. Have dance students become more likely to surprise the class with leadership or
meaningful presentation/performance?
Both dance educators and non-dance educators were asked whether they thought the
dance students had become more self-aware. Dance teachers were unanimous, while one nondance educator disagreed. Data on dance students’ self-awareness is presented in figure 12.
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Figure 12. Dancers Demonstrated Self-Awareness More Frequently Than Non-dancing Peers

Participants were asked to provide an explanation of their selection of whether dancers
demonstrated more self-awareness than their non-dancing peers. Non-dance educators described
dancers as “naturally outgoing,” “too analytical,” and “somewhat self-absorbed.” One non-dance
educator wrote, “They start to understand how their daily decisions impact their own body and
the people around them.” More than one dance educator wrote commonly of the following
varying themes: dance students are body conscience, awareness of who is around them, and how
their body’s actions can affect the space around them.
Relationship Skills
The last component to discuss of SEL is relationship skills. Core competences of
relationship skills are teamwork, social engagement, and successful communication. Dance
educators and non-dance educators were asked several identical questions with answers of either
“yes” or “no.” Are dance students willing to help struggling classmates? Dance educators
favored “yes” by one response, while non-dance educators unanimously selected “no.” For
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context, the educators were asked to select the ways their dance students reach out for support.
See figure 13 for the results.
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Figure 13. Selected Ways Students Reach Out for Support

Dance Educators and non-dance educators were asked if dance students’ relationship
skills improved since they started studying dance. Five educators selected “yes,” while three
educators selected “no” they did not observe improvement in dance students’ relationship skills.
See figure 14 for details.
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Figure 14. Have Dance Students' Relationship-Skills Improved?

When asked to explain their response to improved relationship skills, non-dance
educators saw “no variance” between dance students and non-dance students. One dance
educator wrote, “…they are learning how their words can be interpreted and affect others. They
are also learning how their actions positively or negatively impact mood, productivity, and
enjoyment of the group.” Other dance educators mentioned increased confidence and
relationship bonding when the group works toward a common goal.
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CHAPTER V
CONCLUSION
The purpose of this thesis is to identify connections between what is learned in a dance
classroom within public schools and the five components of a Social Emotional Learning
Curriculum: self-awareness, self-management, social awareness, relationship skills, and
responsible decision-making. Dance educators and non-dance educators, who worked in schools
that offered dance, were surveyed once comparing the dance student population with their nondance student population in the five components of SEL. The research involved eighteen dance
educators and eight non-dance educators, with five fully completed surveys from the dance
educators and two fully completed surveys from the non-dance educators. The data were
collected with a non-validated survey consisting of twenty-seven questions divided by the five
components of SEL. Participants also had an opportunity to provide a typed-in response to each
of the five components. This study was completed with the goal of answering the following two
questions.
Q1

Are the five components of SEL demonstrated regularly by dance students in
compared to non-dance students?

Q2

Can SEL be taught using a dance curriculum of movement exploration and dance
scholarship?

This study has shown that a dance education may have a positive impact on the five
components of SEL. In figure 15 shown below, when asked if dancers demonstrated traits
supporting SEL more frequently than the general population, “yes” was selected more than “no.”
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Figure 15. Do Dance Students Demonstrate the Components of SEL More Frequently Than NonDance Students?
Participant responses, however, varied when individual questions were compared. For example,
non-dance educators did not observe dance students assisting classmates more frequently than
non-dance students. Dance educators observed their students to be more motivated in dance class
than non-dance educators observed dance students’ level of motivation in non-dance classrooms.
When participants were asked to identify the frequent use of the restroom pass, both dance
educators and non-dance educators observed dance students asking for the pass with less
frequency indicating sufficient decision-making skills. Dance educators and non-dance educators
were asked whether dance students provided improved peer feedback in comparison to nondance students. Dance educators acknowledged that dance students did improve in peer
feedback, while non-dance educators did not observe any improvement between student
populations. An important follow-up question would be necessary to determine why dance
students’ peer feedback improved in dance classes but was not observed in non-dance class.
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Implications of the Study
The impact of dance on public school students’ SEL appears to be positive. Further
inquiry into the effect of dance on SEL might produce greater supportive data. Dance educators
regularly observed improvements in their students’ SEL skills, while non-dance educators
observed an overall consistent behavior between dance population and non-dance population.
Based on this study the researcher concluded that this could be that the movement within dance
differentiates SEL goals for physical learners. “Physical activity can be used as an avenue to
teach students SEL competencies, if they are intentionally inserted into structured activities”
(Olive et al. 24). Before children begin school, learning is movement and sensory experiences
that develop the physical knowledge of SEL.
A non-dance educator commented on their students’ social awareness recognizing the
dance students’ ability to collaborate. The survey reads, “They [dance students] have more
experience working with different people and that diversity helps them work better as members
of a team in group work.” The repetition involved in dance rehearsal is a collaboration between
the dancers as they perform movement interactively and their commitment to the shared goal of
performance. “In other words, it could be argued that collaborative skills are implicitly addressed
through dance education” (Schupp 152). Participants observed that dance students had improved
collaborative skills and more frequently demonstrated behaviors of social awareness, one of the
five components of SEL.
The premise that dance can foster interpersonal communication is demonstrated by
analyzing the contents of a public-school dance class. One non-dance educator noticed their
dance students recognizing the effect their actions have and wrote of their dance students, “They
start to understand how their daily decisions impact their own body and the people around them.”
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Dancers’ ability to demonstrate responsible autonomy in social situations supports the
connection between dance education and the SEL components of self-awareness, relationship
skills, and social awareness.
Another factor that might have influenced participants’ survey answers is implicit bias.
Dance educators are working in a mobile space with their students. Their content is uniquely
prime with experiential learning. Studying dance increases quality of life and exercises the brain,
using physical activity to synthesize information. Non-dance educators, possibly using rote
education methodology, are observing dance students in an environment which may not naturally
encourage potential demonstration of SEL competencies. “However, the most basic common
denominator of these practices is the importance of the first-person, experiential approach, which
emphasizes awareness of sensation, or the act of listening to the body” (Enghauser 34). The sublearning of dance class offers more frequent opportunities to practice the physicality of SEL.
Limitations For the Study
The presented data shows a positive correlation between the components of SEL and
dance education. It is important to notice a few limitations of the study. Completed participation
in this study was lower than expected with seven completed surveys to twenty-six, which were
left incomplete. The overall sample size was modest, and the demographics of students observed
by both dance educators and non-dance educators lacked large scale diversity. The survey was
created by the researcher and remained unvalidated. The data collected is not a reliable reflection
of the connection between SEL and dance education. More research needs to be completed to
assess the premise that dance education teaches the components of SEL.
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Recommendations For Further
Research
As presented in this study, dance education has a positive effect on students’ SEL as
observed by their teachers. Dance, often combined with physical education, is continually left
out of national data on public school students and their arts classes. Meanwhile, in “teaching the
whole child,” academic teachers are being encouraged to reframe their lessons and content to
include SEL and the five components. SEL is necessary for human development through
understanding of self-management, responsible decision-making, social awareness, selfawareness, and relationship skills. The methods for teaching these interdisciplinary skills vary
depending on the teacher and the fidelity of implementation. Dance education offers the unique
ability to provide opportunities in SEL during dance scholarship through physical movement,
spatial understanding, and collaborative processes. “Dance develops sequencing, collaborations,
interpretation, coherence, and problem-solving skills. In addition, dancers learn to work hard and
strive toward excellence. They acquire thinking skills, social skills, and a work ethic for learning
academics” (Faber, Minton 119). Dr. Rima Faber and Dr. Sandra Minton describe in their book
“Thinking with the Dancing Brain: Embodying Neuroscience” how the learning of dance
supplements cognition and how the application of movement can be integrated into education,
furthering the development of learning.
The research presented in this paper is not conclusive due to the limitations discussed.
There are still many questions that could be answered to support the inclusion of dance in public
schools. For example, what percentage of public schools have dance programs and to what extent
is the program implemented? Data on dance education’s successes in supporting scholarly and
socially adept students’ needs to be further documented and disaggregated for presentation to
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school boards and the department of education. Such studies and data should be presented to
encourage the adoption of a dance program in public schools.
Conclusion
Finally, it is apparent that a connection between dance and the SEL components occurs.
This study presented a small percentage of the needed data to fully support the inclusion of dance
education in visual and performing arts curriculums. There is more research available and more
research to be completed to further the advancement of dance in schools, dance as an artistic
endeavor, and dance as a method of teaching traditionally core academics, soft skills, and social
emotional learning. The essential component of this study is the importance in which public
education has placed in SEL and the ability for dance education to teach these concepts explicitly
or implicitly.
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
Dance Educators
Thesis Title: Social Emotional Learning and Its Development in Dance: Comparing the Opinions of
Dance Educators and Non-Dance Educators
Researcher: Teresa Jeanette Pachniak, Graduate Student at the University of Northern Colorado
Contact Information: pach5497@bears.unco.edu
Research Advisor: Dr. Sandra Minton, University of Northern Colorado, sandra.minton@unco.edu
You are being asked to take part in a research study on your opinion of the effectiveness of dance
education on Social Emotional Learning. I am asking for your permission to take part in this study
because you are a dance educator within public school in the United States. This online survey is 20
multiple choice questions and 2 short answer questions, takes approximately 20 minutes, and is
voluntary. Please read this form carefully and ask any questions you may have before agreeing to take
part in the study.
What the study is about: The aim of this research is to highlight the positive contribution dance
education has on Social Emotional Learning by answering five questions: (1) Does dance help
students develop their self-management abilities? (2) Do dance students achieve a higher sense of
self-awareness? (3) Does dance promote responsible decision making in students? (4) Does dance
education enhance students’ relationship skills? (5) Does dance help students become more socially
aware? As part of the graduate thesis project, the research will assist the researcher, and future readers
of the final thesis, in identifying the five components of Social Emotional Learning in dance
education.
Risks: The risks inherent in this study are no greater than those normally encountered while
answering a survey.
Your answers will be confidential. Every effort will be made to protect your identity. The records of
this study will be kept private. In any sort of report I make public, I will not include any information
that will make it possible to identify you. A code system will be used to identify all participant
responses. No actual names will be used. I will use pseudonyms. The goal of the research is to
document the inherit learning of Social Emotional Learning in a dance classroom.

Page 1 of 2 _______
(Audience member’s initials here)
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All consent forms pertaining to this study will be stored in a locked cabinet in Crabbe Hall, room 308,
the office of Dance Education MA co-coordinator Christy O’Connell-Black. All notes will be
destroyed three years after the completion of the thesis.
Taking part is voluntary: Taking part in this study is completely voluntary.
If you have questions: The researcher conducting this study is Teresa Jeanette Pachniak. If you have
any questions, you may contact me with the information listed above. Please retain one copy of this
letter for your records.

Thank you for assisting me in my research.
Teresa Jeanette Pachniak

Participation is voluntary. You may decide not to participate in this study and if you begin
participation, you may still decide to stop and withdraw at any time. Your decision will be respected
and will not result in a loss of benefits to which you are otherwise entitled. Having read the above and
having had an opportunity to ask any questions, please sign below if you would like to participate in
this research. A copy of this form will be given to you to retain for future reference. If you have any
concerns about your selection or treatment as a research participant, please contact Nicole Morse,
Office of Research, Kepner Hall, University of Northern Colorado Greeley, CO 80639; 970-3511910.

Teresa Jeanette Pachniak
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
Dance Educator
Thesis Title: Social Emotional Learning and Its Development in Dance: Comparing the Opinions of
Dance Educators and Non-Dance Educators
Researcher: Teresa Jeanette Pachniak, Graduate Student at the University of Northern Colorado
Contact Information: pach5497@bears.unco.edu
Research Advisor: Dr. Sandra Minton, University of Northern Colorado, sandra.minton@unco.edu
Participation is voluntary. You may decide not to participate in this study and if you begin
participation, you may still decide to stop and withdraw at any time. Your decision will be respected
and will not result in a loss of benefits to which you are otherwise entitled. Having read the above and
having had an opportunity to ask any questions, please sign below if you would like to participate in
this research. A copy of this form will be given to you to retain for future references. If you have any
concerns about your selection or treatment as a research participant, please contact Sherry May, IRB
Administrator, Office of Sponsored Programs, 25 Kepner Hall, University of Northern Colorado
Greeley, CO 80639; 970-351-1910.
Statement of Consent: I have read the above information and have received answers to any
questions I asked. I consent to take part in the study.

__________________________________________________________________________
Participant’s Full Name (please print) Participant’s Birth Date (month/day/year)
___________________________________________________________________________
Participant’s Signature
Date (month/day/year)
___________________________________________________________________________
Researcher’s Signature
Date (month/day/year)
___________________________________________________________________________
Printed Name of Researcher Obtaining Consent Date (month/day/year)
This consent form will be kept by the researcher for at least three years beyond the end of the study and was
approved by the IRB on (date).
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
Non-Dance Educators
Thesis Title: Social Emotional Learning and Its Development in Dance: Comparing the Opinions of
Dance Educators and Non-Dance Educators
Researcher: Teresa Jeanette Pachniak, Graduate Student at the University of Northern Colorado
Contact Information: pach5497@bears.unco.edu
Research Advisor: Dr. Sandra Minton, University of Northern Colorado, sandra.minton@unco.edu
You are being asked to take part in a research study on your opinion of the effectiveness of dance
education on Social Emotional Learning. I am asking for your permission to take part in this study
because you are a dance educator within public school in the United States. This online survey is 20
multiple choice questions and 2 short answer questions, takes approximately 20 minutes, and is
voluntary. Please read this form carefully and ask any questions you may have before agreeing to take
part in the study.
What the study is about: The aim of this research is to highlight the positive contribution dance
education has on Social Emotional Learning by answering five questions: (1) Does dance help
students develop their self-management abilities? (2) Do dance students achieve a higher sense of
self-awareness? (3) Does dance promote responsible decision making in students? (4) Does dance
education enhance students’ relationship skills? (5) Does dance help students become more socially
aware? As part of the graduate thesis project, the research will assist the researcher, and future readers
of the final thesis, in identifying the five components of Social Emotional Learning in dance
education.
Risks: The risks inherent in this study are no greater than those normally encountered while
answering a survey.
Your answers will be confidential. Every effort will be made to protect your identity. The records of
this study will be kept private. In any sort of report, I make public, I will not include any information
that will make it possible to identify you. A code system will be used to identify all participant
responses. No actual names will be used. I will use pseudonyms. The goal of the research is to
document the inherited learning of Social Emotional Learning in a dance classroom.

Page 1 of 2 _______
(Audience member’s initials here)
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All consent forms pertaining to this study will be stored in a locked cabinet in Crabbe Hall, room 308,
the office of Dance Education MA co-coordinator Christy O’Connell-Black. All notes will be
destroyed three years after the completion of the thesis.
Taking part is voluntary: Taking part in this study is completely voluntary.
If you have questions: The researcher conducting this study is Teresa Jeanette Pachniak. If you have
any questions, you may contact me with the information listed above. Please retain one copy of this
letter for your records.
Thank you for assisting me in my research.
Teresa Jeanette Pachniak

Participation is voluntary. You may decide not to participate in this study and if you begin
participation you may still decide to stop and withdraw at any time. Your decision will be respected
and will not result in loss of benefits to which you are otherwise entitled. Having read the above and
having had an opportunity to ask any questions, please sign below if you would like to participate in
this research. A copy of this form will be given to you to retain for future reference. If you have any
concerns about your selection or treatment as a research participant, please contact Nicole Morse,
Office of Research, Kepner Hall, University of Northern Colorado Greeley, CO 80639; 970-3511910.

Teresa Jeanette Pachniak
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CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
Non-Dance Educator
Thesis Title: Social Emotional Learning and Its Development in Dance: Comparing the Opinions of
Dance Educators and Non-Dance Educators
Researcher: Teresa Jeanette Pachniak, Graduate Student at the University of Northern Colorado
Contact Information: pach5497@bears.unco.edu
Research Advisor: Dr. Sandra Minton, University of Northern Colorado, sandra.minton@unco.edu
Participation is voluntary. You may decide not to participate in this study and if you begin
participation you may still decide to stop and withdraw at any time. Your decision will be respected
and will not result in loss of benefits to which you are otherwise entitled. Having read the above and
having had an opportunity to ask any questions, please sign below if you would like to participate in
this research. A copy of this form will be given to you to retain for future references. If you have any
concerns about your selection or treatment as a research participant, please contact Sherry May, IRB
Administrator, Office of Sponsored Programs, 25 Kepner Hall, University of Northern Colorado
Greeley, CO 80639; 970-351-1910.
Statement of Consent: I have read the above information and have received answers to any
questions I asked. I consent to take part in the study.

__________________________________________________________________________
Participant’s Full Name (please print) Participant’s Birth Date (month/day/year)
___________________________________________________________________________
Participant’s Signature
Date (month/day/year)
___________________________________________________________________________
Researcher’s Signature
Date (month/day/year)
___________________________________________________________________________
Printed Name of Researcher Obtaining Consent Date (month/day/year)
This consent form will be kept by the researcher for at least three years beyond the end of the study and was
approved by the IRB on (date).
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Dance Educators Survey
Start of Block: Consent Form

QA
CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
DANCE EDUCATORS
Thesis Title: Social Emotional Learning and Its Development through Dance: Comparing the Opinions
of Dance Educators and Non-Dance Educators
Researcher: Teresa Jeanette Pachniak, Graduate Student at the University of Northern Colorado
Contact Information: pach5497@bears.unco.edu
Research Advisor: Dr. Sandra Minton, University of Northern Colorado, sandra.minton@unco.edu
You are being asked to take part in a research study on your opinion of the effectiveness of dance
education on Social Emotional Learning. Your participation indicates permission to take part in this study
as a dance educator within a public school in the United States. This online survey is 29 multiple choice
questions and 5 brief short answer questions, takes approximately 20 minutes, and is voluntary. Please
read this form carefully and ask any questions you may have before agreeing to take part in the study.
What the study is about: The aim of this research is to highlight the possible positive contributions
dance education could make to students’ Social Emotional Learning based on the five SEL components:
(1) self-management abilities (2) self-awareness (3) responsible decision-making (4) relationship skills
(5) social awareness. This research will assist the researcher, and future readers of the final thesis, in
identifying the five components of Social Emotional Learning as they relate to dance education.
Risks: The risks inherent in this study are no greater than those normally encountered while answering a
survey.
Your answers will be confidential. Every effort will be made to protect your identity. The records of this
study will be kept private in a locked cabinet in my home office. In any sort of report I make public, I will
not include any information that will make it possible to identify you. A code system will be used to
identify all participant responses. No actual names will be used. I will use pseudonyms. The goal of the
research is to document whether you believe Social Emotional Learning is acquired in a dance classroom.
Printed copies of the consent question pertaining to this study will be delivered to the University of
Northern Colorado and then stored in a locked cabinet in Crabbe Hall, room 308, the office of Dance
Education MA co-coordinator Christy O’Connell-Black. All notes and consent forms will be destroyed
three years after the completion of the thesis.
Taking part is voluntary: Taking part in this study is completely voluntary.
If you have questions: The researcher conducting this study is Teresa Jeanette Pachniak. If you have any
questions, you may contact me with the information listed above. Please retain one copy of this letter for
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your records.
Thank you for assisting me in my research. Teresa Jeanette Pachniak

o I agree to participate in this research project. (4)
End of Block: Consent Form
Start of Block: These questions are regarding dance students' self-awareness.

Q1 Since your students have been in dance class, have they become more positively involved within the
school community, non-dance related clubs, student government, athletics?

o very involved
o somewhat involved
o not involved
o dance program does not allow time for additional student involvement
Q2 Since your students have become involved in dance, have they been more willing to share personal
experiences?

o frequently
o somewhat frequently
o occasionally
o never
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Q3 Since your students have become involved in dance, are they more likely to frequently surprise the
class with demonstrations of leadership or meaningful performance?

o regularly
o sometimes
o seldom
o never
Q4 Since your students have become involved in dance, have they become more self-aware?

o yes
o no
Q5 Briefly explain your answer to question 4.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding dance students' self-awareness.
Start of Block: These questions are regarding students' self-management.
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Q6 Since your students have become involved in dance, has the level of motivation you need to supply
become less frequent when they are creating their own movements?

o students are self-motivated
o students require some prompting
o students require full prompts
o students do not create readily
Q7 Since your students have become involved in dance, how often are you interrupted for an on-task
student question?

o never
o seldom
o sometimes
o very often
Q8 Since your students have become involved in dance, how often are you interrupted for an off-task
student question?

o never
o seldom
o sometimes
o very often
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Q9 Since your students have become involved in dance, how frequently does student conflict require your
de-escalation during class time, rehearsal, performance, or dance related activity?

o never
o seldom
o sometimes
o regularly
Q10 Since your students have become involved in dance, has their self-management improved?

o yes
o no
Q11 Briefly explain your answer to questions 10.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding students' self-management.
Start of Block: These questions are regarding social awareness.
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Q12 Since your students have become involved in dance, have they become more willing to perform a
variety of dance related to emotional inspirations?

o students can successfully animate their dances with different performative intentions
o students can often animate their dances with different performative intentions
o students sometimes animate their dances with different performative intentions
o students never animate their dances with different performative intentions
o does not apply
Q13 Since your students have become involved in dance, is it necessary to have classroom leadership
roles assigned by the teacher?

o never
o rarely
o sometimes
o always
Q14 Since your students have become involved in dance, has the quality of peer feedback on student
work improved?

o yes
o no
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Q15 Since your students have become involved in dance, have they demonstrated more social awareness?

o yes
o no
Q16 Briefly explain your answer to question 14.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding social awareness.
Start of Block: These questions are regarding relationship skills.

Q17 Since your students have become involved in dance, have they become more interested in helping
struggling classmates?

o yes
o no
Q18 Since your students have become involved in dance, has the support provided by you diminished or
been required less often?

o yes
o no
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Q19 In what ways do students reach out for support? Select all that apply.
relationship counsel regarding friends, family, romantic partners
future planning
venting about school, teachers, principal, work
academic tutoring (outside of your content area)

Q20 Since your students have become involved in dance, have their relationship skills improved?

o yes
o no
Q21 Briefly explain your answer to question 20.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding relationship skills.
Start of Block: These questions are regarding responsible decision-making.
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Q22 Since your students have become involved in dance, have they shown a higher level of backstage
professionalism, timeliness, proper backstage communication?

o students are professional
o student require reminders regarding etiquette
o student require frequent reminders and occasionally disrupt concert processes
o students regularly disrupt concert processes
Q23 Since your students have become involved in dance, which statement best describes your beginning
students' preparation for center work?

o students quickly set themselves up in properly space lines
o student leaders place students in properly placed lines
o I place students in properly spaced lines
o students have assigned spaces
o do not have beginning students
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Q24 Since your students have become involved in dance, which statement best describes your advanced
students' preparation for center work?

o students quickly set themselves in properly spaced lines
o student leaders place students in properly spaced lines
o I place my students in properly spaced lines
o students have assigned spaces
o do not have advanced students
Q25 Since your students have become involved in dance, has the usage of the bathroom pass decreased
during class time?

o students need the bathroom pass less frequently
o students still require frequent use of the bathroom pass
o students are not allowed to use a bathroom pass
Q26 Since your students have become involved in dance, have their decision-making skills improved?

o yes
o no
Q27 Briefly explain your answer to question 26.
________________________________________________________________
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________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding responsible decision-making.
Start of Block: These questions are regarding demographics.

Q28 How long have you been teaching at your current school?
________________________________________________________________

Q29 How long has the dance program been in effect at your school?
________________________________________________________________

Q30 How many students do you serve in dance at your school?
________________________________________________________________

Q31 How many students are enrolled at your school?
________________________________________________________________

Q32 What grade levels do you teach?
________________________________________________________________
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Q33 What percentage of your school's students qualify for free lunch?
________________________________________________________________

Q34 What ethnic groups are present in your student population?
________________________________________________________________
End of Block: These questions are regarding demographics.
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Non-Dance Educators Survey
Start of Block: Consent

QA
CONSENT FORM FOR HUMAN PARTICIPANTS IN RESEARCH
UNIVERSITY OF NORTHERN COLORADO
NON-DANCE EDUCATORS
Thesis Title: Social Emotional Learning and Its Development through Dance: Comparing the Opinions
of Dance Educators and Non-Dance Educators
Researcher: Teresa Jeanette Pachniak, Graduate Student at the University of Northern Colorado
Contact Information: pach5497@bears.unco.edu
Research Advisor: Dr. Sandra Minton, University of Northern Colorado, sandra.minton@unco.edu
You are being asked to take part in a research study on your opinion of the effectiveness of dance
education on Social Emotional Learning. Your participation indicates permission to take part in this study
as an educator in a public school in the United States with a dance program. This online survey is 29
multiple choice questions and 5 brief short answer questions, takes approximately 20 minutes, and is
voluntary. Please read this form carefully and ask any questions you may have before agreeing to take
part in the study.
What the study is about: The aim of this research is to highlight the possible positive contributions
dance education could make to students’ Social Emotional Learning based on the five SEL components:
(1) self-management abilities (2) self-awareness (3) responsible decision-making (4) relationship skills
(5) social awareness. This research will assist the researcher, and future readers of the final thesis, in
identifying the five components of Social Emotional Learning as they relate to dance education.
Risks: The risks inherent in this study are no greater than those normally encountered while answering a
survey.
Your answers will be confidential. Every effort will be made to protect your identity. The records of this
study will be kept private in a locked cabinet in my home office. In any sort of report I make public, I will
not include any information that will make it possible to identify you. A code system will be used to
identify all participant responses. No actual names will be used. I will use pseudonyms. The goal of the
research is to document whether you believe Social Emotional Learning is acquired in a dance classroom.
Printed copies of the consent question pertaining to this study will be delivered to the University of
Northern Colorado and then stored in a locked cabinet in Crabbe Hall, room 308, the office of Dance
Education MA co-coordinator Christy O’Connell-Black. All notes and consent forms will be destroyed
three years after the completion of the thesis.
Taking part is voluntary: Taking part in this study is completely voluntary.
If you have questions: The researcher conducting this study is Teresa Jeanette Pachniak. If you have any
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questions, you may contact me with the information listed above. Please retain one copy of this letter for
your records.
Thank you for assisting me in my research. Teresa Jeanette Pachniak

o I agree to participate in this research project.
End of Block: Block 6
Start of Block: These questions are regarding dance students' self-awareness.

Q1 Have the dance students in your classes become more positively involved within the school
community, non-dance related clubs, student government, athletics?

o very involved
o somewhat involved
o not involved
o the dance program allows little time for students to diversify their extra-curricular activities
Q2 Have the dance students in your classes become more willing to share personal experiences?

o frequently
o somewhat frequently
o occasionally
o never
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Q3 Have the dance students in your classes become more likely to frequently surprise the class with
demonstrations of leadership or meaningful presentation?

o regularly
o sometimes
o seldom
o never
Q4 Have the dance students in your classes become more self-aware?

o yes
o no
Q5 Briefly explain your answer to question 4.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding dance students' self-awareness.
Start of Block: These questions are regarding students' self-management.
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Q6 In terms of the dance students you have in your classes, has the level of motivation you need to supply
become less frequent when they are working on classwork?

o students are self-motivated
o students require some prompting
o students require full prompts
Q7 In terms of the dance students you have in your classes, how often are you interrupted for an on-task
student question?

o never
o seldom
o sometimes
o very often
Q8 In terms of the dance students you have in your classes, how often are you interrupted for an off-task
student question?

o never
o seldom
o sometimes
o very often
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Q9 In terms of the dance students you have in your classes, do they get involved in a conflict requiring
de-escalation less often than other students in your classes?

o students involved in dance require less de-escalation
o students involved in dance require the same amount of de-escalation
o students involved in dance require more de-escalation
Q10 In terms of the dance students you have in your classes, has their self-management improved?

o yes
o no
Q11 Briefly explain your answer to questions 10.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding students' self-management.
Start of Block: These questions are regarding social awareness.
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Q12 In terms of the dance students you have in your classes, have they become more willing to listen to
viewpoints they disagree with?

o dance students are definitely more willing to listen to opposing viewpoints
o dance students are occasionally more willing to listen to opposing viewpoints
o dance students are sometimes more willing to listen to opposing viewpoints
o dance students are rarely more willing to listen to opposing viewpoints
Q13 In terms of the dance students you have in your classes, is it necessary to have classroom leadership
roles assigned by the teacher?

o never
o rarely
o sometimes
o always
Q14 In terms of the dance students you have in your classes, has the quality of peer feedback on student
work improved?

o yes
o no
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Q15 In terms of your dance students you have in your classes, have they demonstrated more social
awareness?

o yes
o no
Q16 Briefly explain your answer to question 14.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding social awareness.
Start of Block: These questions are regarding relationship skills.

Q17 In terms of the dance students you have in your classes, have they become more interested in
helping struggling classmates?

o yes
o no
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Q18 In terms of the dance students you have in your classes, has the support provided by you diminished
or been required less often?

o yes
o no
Q19 In what ways do students reach our for support? Select all that apply.
relationship counsel regarding friends, family, romantic partners
future planning
venting about school, teachers, principal, work
academic tutoring (outside of your content area)

Q20 In terms of the dance students you have in your classes, have their relationship skills improved?

o yes
o no
Q21 Briefly explain your answer to question 20.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
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________________________________________________________________
End of Block: These questions are regarding relationship skills.
Start of Block: These questions are regarding responsible decision-making.

Q22 In terms of the dance students you have in your classes, have they shown a higher level of classroom
procedure professionalism?

o students are professional
o student require reminders
o student require frequent reminders and occasionally disrupt classroom
o students regularly disrupt classroom procedures
Q23 In terms of the dance students you have in your classes, has the usage of the bathroom pass
decreased during class time?

o students need the bathroom pass less frequently
o students still require frequent use of the bathroom pass
o students are not allowed to use a bathroom pass
Q24 In terms of the dance students you have in your classes, have their decision-making skills improved?

o yes
o no
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Q25 Briefly explain your answer to question 24.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
End of Block: These questions are regarding responsible decision-making.
Start of Block: These questions are regarding demographics.

Q26 How long have you been teaching at your current school?
________________________________________________________________

Q27 How long has the dance program been in effect at your school?
________________________________________________________________

Q28 Approximately how many students are involved in dance at your school?
________________________________________________________________

Q29 How many students are enrolled at your school?
________________________________________________________________

Q30 What grade levels do you teach?
________________________________________________________________

83

Q31 What percentage of your school's students qualify for free lunch?
________________________________________________________________

Q32 What ethnic groups are present in your student population?
________________________________________________________________
End of Block: These questions are regarding demographics.

